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Mission
Our Mission is to provide an excellent primary grade educational program for children with intellectual and developmental disabilities in a safe, caring, and healthy environment.  Through a partnership between schools, families, and community, we ensure that each student will achieve their individualized goals, and experience curiosity in learning and the joy of a shared community.   Through innovative and customized educational approaches all students will become successful, enthusiastic, and persistent learners that care about and demonstrate respect for themselves and others.  Highly trained and dedicated Special Educators will support students across all of our schools.

Program for Alternative Learning Styles (PALS) Vision
Each child is healthy and fully engaged in a personalized curriculum that builds their skills for successful participation in the community and in all aspects of daily life. The classroom environment provides a beautiful and joyful setting. Students work together, with their school peers, across all settings within their schools and the community. Learning takes place throughout the school and expands into our diverse, resourceful local community. A strong sense of community is built through traditions, continuity in classroom professionals, welcoming practices and an emphasis on social skill development.  Through the PALS Program, our educators will have exceptional skills for integrating all students with developmental disabilities in their home schools. 
Rationale:

One of the primary goals of the PALS program is to develop district capacity for the inclusion, program development, and socialization of students with low incidences disabilities.  The students receiving PALS programming have needs that require educational programming that is often beyond the scope of what are traditional services provided by a special education teacher who is responsible for the school’s special needs population. Frequently, a special educator in a small school is responsible for a caseload of five or more students with a variety of academic and social needs.   Case management, program development, and education for a student with low incidences disabilities is not limited to the standard schedule that a general special educator needs to adhere to during their day.  Given the nature of the student’s disabilities in the PALS program, the special educator who case manages these students schedules her/ his time differently.  
       

This special educator is ‘on call’ throughout the academic day to support PALS students when they need specific and timely interventions.  Furthermore, creating ongoing supervision and training for paraeducators working with PALS students is a significant part of the PALS special educator’s responsibility and hence schedule.  
Building capacity within the district so that sending schools to the PALS program can eventually retain students who would otherwise transition to PALS  will require a two-part effort.  First, special educators in sending schools will benefit from further training in the particular needs of students with low incidence disabilities like Autism.  Trainings will need to include: characteristics of Autism Spectrum Disorders and other low incidences of behavior, basic principles of functional behavioral assessments, behavioral interventions, systematic instruction, communication instruction, problem solving, social skills, and   environmental arrangements.  Second, sending schools will need to examine its service delivery models, or Tiers of interventions, and how all students in special education receive their services. That is, given the complex nature of  the PALS students and ‘on call’ nature of their services, schools will need to determine how other students will receive equally- non-interrupted services.  Furthermore, learning environments will need to consider where students will go if they need a therapeutic intervention.  
       

To this end, training and teams need to be developed in sending schools to develop building capacity.  One of the benefits of the small schools in our district is the creative power and flexibility within each school. Teams will need to be created to support the building capacity for each school.   The teams can then conduct a needs assessment based on the  X sheet.  The PALS program staff can support teams in each of the smaller schools via observations, consultations, and sharing of curriculum.  
A Week in the Life of PALS:
	TIME
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	8:00 – 8:30
	Arrival and Morning Meeting in General Education Classrooms

	8:30 – 9:00
	
	
	
	
	

	9:00 – 9:30
	
	9:15

PALS Physical Therapy Group
	9:15

PALS Adapted PE Group
	
	

	9:30 – 10:00
	
	
	
	
	

	10:00 – 10:15
	Snack in General Education Classroom

	10:15 – 10:30
	Recess with General Education Peers

	10:30 – 11:00
	
	
	
	
	

	11:00 – 11:30
	
	
	
	
	

	11:30 – 12:00
	
	
	
	
	

	12:00 – 12:20
	Lunch with General Education Peers

	12:20 – 12:45
	Recess with General Education Peers

	12:45 – 1:30
	
	
	
	
	

	1:30 – 2:15
	PALS Group Meeting/Social Skills Group in PALS Room

	2:15 – 2:30
	Get Ready to Go Home 

	2:30 
	Dismissal for ALL PALS Students ~ Pick Up in the Foyer


Above is a schedule that displays all of the times that the PALS students are together, doing the same activity, either within the program or with their general education peers.  All of the blank spaces consist of times where the PALS students are receiving their direct instruction with the special educator, tutor or related service provider.  The blank spaces also consist of time spent in the general education classroom.  Since all of the PALS students have individual schedules within the PALS program, it is difficult to show where each student is at all times of the day on one schedule.  This simply shows all of the time that the PALS students are together and/or doing the same activity as their general education peers.
Referral Process:
Referrals to PALS are made on the basis of student need after the development of their IEP.  Participation in PALS is determined with respect for the child’s Least Restrictive Environment.  Referrals to the program will be reviewed by a screening team.  Staff from the child’s home school will serve on the team and will be the LEA representative at all IEP meetings.
 (Appendix A Referral Form)  
Entrance Criterion:
Students can access the PALS program through the Individual Education Team’s recommendation.  Students who access PALS typically require considerable adaptation and modification of course work.  They also typically need a specialized math, literacy and life skills program.  A range of additional resources exist for this program by way of related service providers.
Students referred to the PALS program will demonstrate most of the following characteristics:
· Unsuccessful in meeting basic demands of the classroom without prompting at least every 15 minutes
· Significant and frequent (more than 3 times a day) emotional outbursts
· Lack of understanding of the demands of the classroom teacher for academic segments or non-academic activities
· Inability to build at least one interpersonal relationship with same aged peers
· Extensive communication needs that cannot be accommodated in the regular education classroom


Students are assessed on a continual basis on their ability to make practical application of information learned and their ability to generalize learned information to achieve independence in their lives.  It is desirable for all students to participate in the regular education program as much as possible.  Intended outcomes from this participation are the development of meaningful relationships with peers and adults as well as exposure to a rich academic curriculum.
Students are ready to move on from the PALS program when they demonstrate skills that allow them to succeed in the regular classroom with appropriate modifications and interventions.  Those skills include the ability to:


· Focus attention on appropriate stimuli and “tune out” distracting or unnecessary stimuli
· Process and act upon information from the senses in socially appropriate ways (including motor planning, responses to pain, interacting with peers and the environment, etc.)
· Demonstrate appropriate ways to cope with frustration and criticism and manage their emotions
· Show independence in several important aspects of their life that are age appropriate
· Initiate communication from the system they were being taught without prompts
Exit Criterion
Students will demonstrate readiness to transition out of the PALS program when they demonstrate that they:


· Have transitioned to the regular education classroom at least 50% of the day successfully.
· Have displayed emotional outbursts that are less than 10 minutes in duration and occur fewer than 3 times a day.
· Have engaged in academic tasks in the regular education classroom with minor prompts.
· Are able to take part in non-structured activities, such as lunch, recess and hall passing, on a regular basis with minimal to no outbursts.
Students will transition back to their community school with support as needed; full time placement will be planned for the beginning of a school year.  The PALS teacher may share case management responsibilities with the receiving special education teacher for at least 6 months.
Re-entry Plan:
Each student will access both mainstream education classes and community participation throughout their enrollment in PALS.  As independence, self-confidence and skills grow, access and application of these will occur.  The IEP team will complete the Transition Plan to develop a timeline for re-entry.  (Appendix B)
Instructional Materials and Methodologies:
Program planning will include research based programs for basic instruction in reading, written language and mathematics.  Parallel programs in Social Studies will be created around the group’s needs.  Mainstream classes are accessed whenever possible.  Social skills curriculum is heavily emphasized to assist personal development and existing IEP goals in a more authentic environment.  An Adaptive Physical Education Program is also provided.  Application of basic skills and transitional needs as identified through the Common Core Standards and the Vermont Standards will be addressed though a life skills program.
Program Assessment:
PALS will be evaluated through individual growth on criterion referenced measures, and as a whole program quarterly review with professional staff and administration.  Students will also be assessed through the goals and objectives of their IEP.  Data from the various assessments will guide the student’s time spent in the mainstream and community.
Policies and Procedures:
When a student and their IEP team make a commitment to participate in the PAL program the individual must abide by the rules of the elementary school to insure safety and security for all.  Students will be provided transportation to and from community opportunities.  When necessary, cueing, adult assistance and facilitation will occur.

Grades:
Grading will occur for PALS through the use of rubrics tied to the Common Core Standards, and Vermont Standards.  A report card, the completed rubric and scored IEP will serve as the foundations for quarterly grading.  

Appendix A

PALs Referral Form

Student Name:





School:

Case manger:

Presenting challenges for participation in a mainstream classroom:

Unmet needs by current program:

Check off resources that were already tried…
Programs/Supports: 
ABA supports
TEACCH methods
Picture Exchange Communication System (PECS)
  -  Visual schedules, topic boards
Discrete Trial Training (DTT)
Token Economy System
Social Thinking/Perspective Taking
Social Stories
Assistive Technology / Augmentative Assistive Communication Devices
   - iPads, iPods, Low Tech Communication Notebooks
Positive Reinforcement
Functional Behavior Plans
Behavior Plans
Non-Violent Crisis Prevention Intervention (CPI)
Touch Math
Alternate Reading Programs
Data Collection Systems
Individualized Learning Schedules 
Functional Learning Plans for Work Experiences
Materials:
Edibles and Tokens
Velcro
Laminator and Laminate Paper
Timers
Paper - all kinds (chart, construction, printer, colored, etc.)
Binders and Folders
Crayons, Markers, Colored Pencils, Glue 
Hand Sanitizer
Rubber Gloves
Storage Bins
Color Printer in Room/Ink
Laptop/iPad for Special Educator/Case Manager
Arts and Crafts Materials
OT/PT Materials
    - Thera Putty, Sensory Break Items, Sensory Tool Box, etc. 
Movement/Sensory Break Items
    - Bean Bag Chairs, Crash Pad, Mats, Wedge, Therapy Balls, etc.
School’s plan for reintegration –

Identify training needed –


Level of involvement in PALs program-


Plan for continued engagement in home school program-

Plan for reintegration-
Attach IEP, Current Data

Appendix B

Timeline Development: 
Transition Planning from PALS back to home school
Student:
Home School:
Date:
Are visits needed prior to re-entry to the home school?
     
How many?
     
How long will each visit last?
Are shorter days and/or fewer days per week necessary for a successful transition to full days at the home school?
What classes/subjects will work best for student to take part in?
What will the structure of the day look like (i.e. small group vs. 1:1, structured activities vs. unstructured activities)?
Team members necessary for a successful transition to the home school:
Data needed to be collected during the transition period:
Projected date for re-entry to home school:
Programs for Alternative Learning Styles (PALS)
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